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Lesson Plan

Problem Statement

Students in a history class fail to see the importance of critical thinking in this subject.  They believe history consists of dates and events that must be memorized and then rephrased in an essay or selected on a multiple choice test.  The teacher wants them to see that history is based on decisions people have made throughout time when faced with a challenge.

Target Audience

The target audience is an eighth grade Georgia history class.  The class is heterogeneous with a mixture of gifted, high achievers, “average” students, and struggling students.  Most of them are apathetic about learning and would rather not put forth more effort than they must in order to complete an assignment.

Instructional/Learning Method

I have picked anchored instruction within problem-based learning for my learning method in this lesson plan.

Explanation of Instructional/Learning Method


Problem-based learning is a strategy that focuses on a particular challenge with several possible answers.  The students work together in groups to solve the challenge.  These groups find information, analyze it, and decide on a solution to that challenge.  Then, they present their findings and solution to the class as a whole and sometimes to a larger audience as well.  During this activity, the teacher’s role is more of a facilitator than an instructor.

Anchored instruction is a problem based on a story.  Within this story, there is a problem that needs to be solved.  The story is a chance to create a shared experience among the students.  Students use the problem to create subquestions that need to be answered.  With their questions, they locate information, synthesize their findings, and develop a solution.

Relationship of Instructional/Learning Model to Problem


The anchored instruction approach works well to deal with the challenge of student apathy and moves the students beyond rote memorization of dates and events.  Students need to see history as a challenge and something that changes based on people’s decisions.  

Problem Generation: The American Revolution is part of the eighth grade Georgia Performance Standards.  The teacher wants to combine the content with the critical thinking skills based in problem-based learning.  The choice of joining the revolution uses both the content standards and the information processing standards and gives students a chance to understand the time period and how decisions affect history.

Problem Presentation: To make the students see this connection, the teacher proposes using Georgia’s decision on whether or not to join the Revolution as the problem.  The anchor will be the story “The Year of the Hangman.”  This problem will let the students make a decision as if they were living in that time period.  The teacher presents the historic time period and the general events surrounding the revolution as well as letting them know that not everyone agreed with the revolution.  The possibilities of what could have happened based on decisions is reinforced with the anchor story.  

Teacher Role:  For students to draw their own conclusions, the teacher needs to act as the facilitator rather than the instructor.  He should give the students the historical background for the problem but let the students do most of the research, giving them ownership of their knowledge.  During the unit, he may give advice or support when needed to encourage those who are struggling.  The teacher also encourages students to make their own decisions based on the facts of that time period, not on what they think might be right or wrong.  This will give students choice in their process because they know as long as they support their opinion they will not be penalized.  By giving the students ownership, support, and choice, the teacher will increase student understanding and appreciation for history.

Student Role:  For students to see history as more than facts, they need to be involved in their own search for information.  Students are the primary information gatherers.  They talk with their group members, discuss their information, and decide on a solution and then work together to make the presentation.  As they work with the information and their peers, students will be able to see the connection between history and decisions without teacher assistance, and the best way to handle that is letting them have a handle on the problem through this anchored instruction.

Statement of Lesson Plan Objectives

These objectives are based on the Georgia Performance Standards for eighth grade social studies (Georgia Performance Standards).


At the end of the first lesson, the student will be able to formulate appropriate research questions related to their topic of the American Revolution.  During the research process, student will be able to identify and use primary and secondary sources, determine the adequacy and relevancy of information in those sources, check for consistency within a source and between sources, and draw conclusions from the information to make their final decision.  


Throughout the unit, students will be expected to work in groups.  The student will be able to participate and contribute to the group as a whole.  The student will stay on task within their group and manage their time effectively.  The student will be able to resolve conflicts within his or her group and come to a compromise when necessary.  The student will meet all deadlines assigned by the group and the teacher.


At the end of the unit, the student will be able to argue for or against the American Revolution based on the following information: events that had an impact on the revolution’s beginning and the people who made a decision for or against the Revolution.  This argument will be in the form of a PowerPoint presentation with two events and two people used as support for their argument.  The student will also be able to analyze various political cartoons from the time and create his or her own political cartoon for the presentation.

Sources

Georgia performance standards. (n.d.). Retrieved Oct. 23, 2005, from Georgia's Social Studies Performance Standards Web site:

http://www.georgiastandards.org/socialstudies.asp.

Details of Lesson Plan
Lesson 1:

1.
Teacher reads part of The Year of the Hangman by Gary Blackwood, an uchronia, or alternative historical fiction, based on what might have happened if America had not won the revolution.

2.
Teacher presents the challenge of deciding whether or not to join the revolution based on the consequences of that choice.

3.
Teacher lectures and gives a brief outline of the American Revolution and the events leading up to it.

4.
Teacher gives students the rubric and explains what he expects for the final presentation.  (See evaluation.)

5.
Students are divided into groups of four.  Each group is responsible for developing subquestions by the end of the lesson to use as a start for their research.  The teacher asks them to brainstorm some topics first.  Students discuss topics as a group, then as a class.  Then the groups use the topics to develop their questions.

Lesson 2:

1.
Teacher reads another section of The Year of the Hangman and asks questions about how people’s lives changed dramatically because the revolution was not successful in this story.

2.
Teacher reminds students of their objectives.

3.
Teacher gives the students a copy of Benjamin Franklin’s cartoon “Join, or Die” with three questions:  


(1) What is Franklin’s opinion of the revolution?


(2) What does the snake symbolize?


(3) Who or what is left out of the snake?

4.
Students take one minute to answer the questions by themselves.  Then the teacher gives them three minutes to discuss their answers with a least one other person.  Then the large group comes together and discusses their answers.  The teacher reminds them they will have to create their own political cartoon by the end of the unit.

5.
The teacher tells the class they will be using the computer lab today to look up primary documents like the cartoon for their presentation.  Then they will return to the classroom to discuss their information.
6.
The teacher directs the students to Internet Modern History Sourcebook (Halsall, 1999) to look up the primary documents.  

7.
When students come back to class, they meet with their groups and discuss their findings.

Lesson 3:

1.
Teacher reads another section of The Year of the Hangman and asks how certain events, like Saratoga in the story, changed history.

2.
Teacher gives the students a copy of a section from George vs. George: the American Revolution as seen from both sides by Rosalyn Schnazer.

3.
Students use the section to take notes on their questions.  Each student uses the double-entry draft to take notes.  In the double-entry draft, students document their sources.  Then, they write the exact words from their source on one side, and on the other side, they write their thoughts, opinions, observations of those words.  Then, they share their notes with their group after ten minutes.
4.
Groups share their notes with the entire class, and the teacher gives the students feedback on their note-taking and what they need to look for in their research.

5.
Teacher brings students to the library and has students complete research using nonfiction and reference books for information.  Students take double-entry draft notes.

6.
When students return to the class, they share their notes with their group and discuss whether the information could be seen as a positive or negative for one of the choices.

Lesson 4:

1.
Students meet with their groups and discuss the information from their research.  They look at the choices – joining the revolution, opposing the revolution, or staying out of the revolution – as well as the consequences of those choices, both positive and negative.  Students decide within their group which choice they will take.  Teacher will monitor for any conflicts.
2.
Teacher gives each group a storyboard and reviews the objectives for their PowerPoint presentations.  Students should add some animation or graphics to their PowerPoint but are discouraged from adding too much and overpowering the content.

3.
Each group creates a PowerPoint presentation, with up to nine slides, using the storyboard given to them.  The order of the slides uses the following criteria: opinion, support, and political cartoon.  They decide within their group who is in charge of presenting each slide.  Each group member must present at least one slide.

Lesson 5:

1.
Teacher reviews objectives for presentation and takes students to the computer lab.

2.
Students complete their PowerPoint presentations in their groups at their computer station and practice their presentation.
3.
Teacher hands out evaluation forms to each student.  All students will evaluate the groups based on the first four components of the evaluation rubric.

4.
Groups present their PowerPoint presentations.

5.
Students evaluate the different groups.

6.
Teacher asks students to write a short paragraph about what their individual choice would have been during the American Revolution and why they would have made that choice.  

Sources:

Halsall, P. (1999). Retrieved Oct. 23, 2005, from Internet Modern History Sourcebook: American Independence Web site: http://www.fordham.edu/halsall/mod/modsbook12.html. 

Evaluation/Assessment Component

	Criteria
	4
	3
	2
	1

	Opinion
	Opinion is clearly stated in a complete sentence as to whether or not they agree with the revolution.
	Opinion is clearly stated, but it is not in a complete sentence.
	Opinion is given, but it is unclear whether they agree or disagree.
	No clear opinion is given.

	Support (*3)
	Argument is supported by at least three facts with a detailed description of why they are important.
	Argument is supported by at least two facts with a detailed description.
	Argument is supported by at least one fact with a description.
	Argument is supported by three facts with no description.

	Persuasion (*3)
	The complete presentation is extremely persuasive and engaging.
	The presentation with the exception of one aspect (cartoon, facts, etc.) is persuasive.
	The presentation with the exception of two aspects is persuasive.
	The presentation is merely factual and not persuasive.

	Political Cartoon (*2)
	The cartoon reflects the opinion of the group, relates to the history of the time, and would be something you would see during the late 18th century.
	The cartoon reflects the opinion, relates to the history of the time, but has one aspect that would not fit in this time period.
	The cartoon reflects the opinion, relates to the history, but has several aspects that are modern.
	The cartoon does not relate to the history but does reflect the opinion of the group.

	Presentation
	The presentation works effectively and is easy to understand.
	The presentation has one minor glitch and is easy to understand.
	The presentation has a few glitches and is easy to understand.
	The presentation is complete but has numerous glitches and is confusing.

	Technology Enhancement
	PowerPoint has at least two graphics and mild animation.
	PowerPoint has one graphic and mild animation.
	PowerPoint has mild animation.
	PowerPoint has no animation or graphics or extreme animation and more than two graphics per slide.

	Grammar
	0 errors
	1-2 errors
	3-4 errors
	5 or more errors


Defense of Instructional/Learning Model


For students to see the connection between history and decisions, students need to 

make decisions in their learning.  This is the main reason I chose problem-based 

learning with anchored instruction.  Many eighth grade students already experience a

great deal of apathy about school and learning because they don’t feel that it applies to 

them, and they have no control over what they are to learn.  The problem-based learning

approach puts the responsibility for learning in the students’ hands and forces them to 

make a choice.  With the anchor story, students take ownership of that story’s content and
try to decide what they would do if they were alive during the revolution, learning more
about the revolution than events and dates.  The anchor and the problem solving
cooperative groups also encourages student motivation because they have ownership
and a chance for social interaction.  The teacher becomes a facilitator, helping
students with misconceptions and guiding them in their research, but he is no longer the
only person who understands the course content.  


Despite the positives of the problem-based learning approach with this problem, there are some weaknesses.  Some groups may have conflicts that cannot be resolved and may have to be dissolved or reconfigured.  Some students may not contribute to their groups and fail to do the individual work necessary to help the other members.  The teacher may not have given enough information during the mini-lessons at the beginning to help students understand the process and may have to revisit the concept with the entire class.  The problem-based learning approach also takes more time than lecture and notes and may cut down on some content being taught that year.


Another model that could be used in this lesson is cooperative learning with more time for collaboration within the group.  Students use their group to develop their presentations, but they also do a great deal of work outside of their groups.  Each member of the group is responsible for their own work, but they come together to make a decision and create their presentation.  It would be possible to refine this lesson into a more cooperative setting.  Anchored instruction also provides the “hook” to motivate some students out of their apathy and gives them a sense of ownership when they feel they can change the story of the American Revolution.
